Young Adults Matter
Appendices.

Appendix 1 FEELING WELCOMED, SAFE AND HAPPY
Young People Matter in Stoke-on-Trent – Summary for young people.
NB This is a draft summary and the final document will be released in October to year 10 and 11 pupils.

Introduction
Children England were commissioned by the City Council to work with services, schools and
particularly parents, children and young people who have challenges to learning and find out
whether they feel services listen to their views and whether there are opportunities for them to be
fully engaged. When that work was complete, Sue Thomas was commissioned to develop a project
aimed directly at young people facing transition to adulthood.
Young Adults Matter identified: We have more than 38,000 pupils in Stoke-on-Trent schools, around
300 of which have an education health and care plan (EHCP) and are getting ready to leave school in
2018. This summary document is mainly aimed at those young people and those young adults under
25 with a mental or physical disability or who require additional specialist support in Stoke-on-Trent
as you prepare to leave school. If that is you…keep reading.
Managers and front-line staff across all services are fully committed to helping you get ready to
become an active and engaged young adult. Although a few parents, individually felt a little
differently, most parents and all the young people we spoke to, felt that they had some involvement
in the planning for their futures, and the hope is that remains the case for you.
The Young Adults Matter review looked at the journey of our children from the early years to
adulthood and have identified many positives and a great deal of improvement overall, in the last
four years, in services actively listening to and taking account of the views of our young people. We
now know the all main services that support transitions for our young citizens with SEND, primarily
those with an EHCP and there are more than 35 across the city. Most say they work with young
adults between the ages of 16 and 25. Information is available through the Local Offer website.

Your Legal Rights
It is very important to remember that the legal rights of children can be different to those for adults.
For example, a law called the Mental Capacity Act says that when you are an adult nobody yourself.
The Mental Capacity Act aims to protect people aged 16 and over who are unable to make certain
decisions for themselves, perhaps due to learning disabilities, mental health problems or because of
an illness. If a person over the age of 16 is unable to make an important decision themselves, the law
says that a Best Interests decision may need to be made. To help make the decision, all relevant
people should be consulted, such as family members, the social worker, health professionals or
advocate.
Other ways the Mental Capacity Act can help people who might not be able to make certain
decisions for themselves.

Court of Protection This is a court of law which can make very important decisions on behalf of a
person who does not have capacity to make the decision themselves and where there is no
agreement between other people about what is in the person’s best interests.
Attorneys / Lasting Power of Attorney Attorneys can be appointed by an individual to look after
their health and welfare or financial decisions (or both) for a time in the future when the individual
themselves may no longer be able to look after these matters. The attorney can only be appointed by
the individual in question at a time when they have the mental capacity to do so.
Deputy These are people who are appointed by the Court of Protection to make certain decisions on
behalf of people who cannot make the decisions themselves and who do not have the capacity to
appoint an attorney.

What young people and their services think about transitions to adulthood.
All services in the city, whether public, private, voluntary or independent, were invited to take part in
the consultation for this work and to bring or invite young people that they were working with to the
events. 8 workshops were held, including 4 young people’s discussion groups due to a concern widely
felt that ‘they would be bored in a services event.’ Comments are evident throughout the document.
Young adults did attend two of the sessions and it is the 8 group’s collective input that has raised the
questions and provided the answers for our way forward. Some examples of their ideas and suggestions
have been circulated to the Preparation for Adulthood Working Group, hosted by Early Intervention and
Children’s Social Care and attended by education, health and social care workers. The voluntary sector is
not included directly in this group and there has been representation from young adults through an LA
apprentice.

17-19 – What young people with SEND support or EHCP’s have said.
An example of discussion in groups. In this instance 2 x 3 hour sessions.
What are you hoping to do when you leave college and what is important to you about being an adult?


“Find people like me to understand me. I have autism”



“Work with Equine Lodge Farm and riding for the disabled.”



“I want to be a professional athlete – go to Loughborough Uni and
do coaching. “

‘Employers Need
To Be Confident
We are OK.‘



‘Companies might be
resistant to SEND
students working
with them if it puts
their insurance up.’

“I can make my own choices.”

A significant number said they were doing something. Not always sure
what.

After some discussion amongst one particular group they felt the most important education/discussions
they would need to help them prepare to be adults and enter the world of work would be to ensure that
when they moved on to employment they would be Supported, Welcomed, Safe and Happy.
This would be achieved by :


Having Confidence



Being Resilient



Managing Bullying

‘ Will there be someone in the work place who
can explain policies and other important stuff in
a way that we all can understand?’



Taking on Money Skills – “Should be called budgeting for life.” “Should include when to pay
bills.” If you are receiving benefits and can’t budget well, your mum can ask to manage
your money for you.”



LGBTQ – “what about perceptions in the workforce?”



Transition Meetings / Taster Sessions. “Very positive if we could meet up with old friends
when we go there” “Been there – done that!” “Taster sessions would be awesome. Then
we can choose when we know what the work would be.”



Friendships “Friends are important.’ ‘One of the best benefits you can ever have when you
have autism.” “Mine are great to escort me places but I don’t let them speak for me!”



Travel Training – Currently a large city wide programme” It was excellent. I get to help others
go on buses and trains.” Hosted by Abbey Hill Special School. The Transport group has 2
representatives from mainstream schools and is in contact with many more. “We don’t get to
do that in mainstream schools”

Services Supporting Young Adults Through Transitions


The Virtual School provides education support for young people in care through their school
life and into transition, alongside the care service. The Children with Disabilities Team and
Children’s and Adult’s Social care support young adults through their transitions and
signpost to alternative support services as appropriate. Careers and School Welfare
Services.



SENMAS and support through EHCP Transition reviews.



The Youth Service, through their LDD groups provide information, support and preparation
for adulthood activities that are currently being explored further.
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However, your first stop should always be the Local Offer web site or SENDIASS.

Keeping Safe in Work
While each group spoke about safety and accident prevention. One particular group took it a step
further and got into a positive and solution focused discussion about safeguarding after hearing
what some of the other young people had said about their concerns. They emphasised importance
of knowing what the employers’ policies are, and are there proper safeguarding/inclusion and antibullying policies within the work place? Do these include the rights and expectations of young adults
with learning difficulties and / or disabilities?
Young people with learning difficulties and/or disabilities spoke about the importance of friendships,
and also the importance of ‘good’ friendships.


‘We don’t want to be friends with gangs’



‘I would not make friends with someone who hurt animals or people’



‘Someone who steals would not be a good friend.’



‘If a friend offered me drugs they would not be a good friend’



‘Going to college is important to me.’



‘A good friend would not tell me to stay out and play on the computer.’



‘I think as we get older (Older than 6) we should choose our friends carefully.’



‘When I was little my mum chose my friends, I choose my own now even though she chose
some good ones.’

Discussion moved on how to know if they or their friends were being bullied :

“I might not make eye
contact or even look at
people”

“I might isolate myself from
the team “

“I might have bruises or flinch
if you come too close”

If I am being bullied
you will know
because:

“I might withdraw from
discussions and spending time
with people”

“I might cry in a corner or go
missing”

“I may be noticed in intensive
discussions with certain
individuals and submissive
behaviours”

“I may stay around just one
person and not move within
the team “
“I may be looking more
anxious and fearful than
when I started working
here.”

“My attendance, achievement and
attainment might be reduced”

The students felt that training should be available for work places as most schools get anti bullying
training. But employers are different and the need for training around anti bullying might be seen in
in a negative light. As a result of these discussions and following guidance from young adults about

what should be included, a policy framework that any service or employer could use together with a
role description for a member of the team or other colleague that someone might rely on to support
them at work has been developed.
For access to the policy framework, training or information on the Supportive Colleague role, please
contact Sue Thomas at CSSTogether@gmail.com
Parents and young people evidence feeling discomfort in some reviews and one young person told
me that he would rather “suck lemons” than sit with grown-ups whose “only care was how much I
cost them”. Staff have evidenced the same concerns and managers are looking at improving the
systems.


Action : Chairs of these meetings will try to ensure that reviews are more comfortable for
more young people.

Communication:
An old challenge, with a new approach, is around communication and understanding young people
who communicate using sign or specific tools. We are working with services, and young adults in
particular, to look at how we include them in their future planning, where verbal communication is a
challenge.

Conclusion and Recommendations:
So what does all this mean to you as a young person in the city?
Hopefully this document clarifies some of the services and processes you might engage with as you
prepare to leave school and enter your late teens and early twenties. It has been driven by the
opinions of young people first and foremost, and services which support them.
Following the review, we passed on a number of recommendations to the Local Authority about
services for young adults with Education, Health and Care plans and those with SEND in the city.


To stop identifying the challenges and to take action to ensure that the resources are
there to support young people into adulthood and for that experience to be positive.



LA must assess whether there is ‘significant benefit’ (to young person/carer?) while planning.
There should be an understanding between agency and families about what ‘significant
benefit’ means.



The need to effectively engage with children and young people accessing schools and services is
vital and should be reviewed as part of contract management and commissioning procedures.



Review the impact of Post 18/19 opportunities based on outcomes being reached. Some are
having EHC Plans ceased when courses are finished as opposed to outcomes having been
reached.



Less Jargon. Perhaps include a young person for their own insight when planning and writing.



VOICE is slipping on Transfer /EHCP reviews for both young person and parents/carers. Dip
Sampling will evidence change



Action Plans should include the structure of teams / services .

There is some useful information included in the document that we hope you will find helpful as you
plan, with your education, health and/or care providers, your parents and your family for the best
preparation for adulthood possible.

While the Listen To My Voice project has been completed, there is still available training and
workshop opportunities. The toolkits for service providers will all be available on a new local offer
web page along with the tools from the Young Adults Matter report. Our priority for this period will
be to set in place a key group of young service users from the Special Education and Disability
services.
Sue Thomas
csstogether@gmail.com

Some of the things that will make your transition to adulthood run more
smoothly.
Transition Assessment
From April 2015 Councils have a duty to undertake a transition assessment where the “young person
or carer” is likely to have needs for care and support when they move to the adult care and support
system when the young adult turns 18.
This assessment will take into account the wellbeing of yourself and/or your carer so that assessment
and support planning is based around your needs and the outcomes that matter to you.
Even if your particular needs are not eligible for financial or special services support, the council has a
duty to provide information, advice and guidance on how you can manage in the future. In particular,
they must demonstrate how your particular needs can be met and how they can be delayed or
prevented from getting worse.
It is important too, that what you think is regularly reviewed. Thoughts and feelings can change over
time and you may want to change your mind about what work or living arrangements you may want.
Young people we spoke to felt


There are still too many reviews that do not give young people or parents enough time to
engage, either through attendance at EHCP and, where they take place, transition reviews.



Particularly those who had a troubled childhood due to engagement with the youth offending
service,, Drugs/Alcohol services, who are in or due to leave, care or attending PRU, feel that to
bring their childhood up every time there is a review or new service, means the services look
back and make a judgement about them based on what was rather than what is.

Stoke-on-Trent services are sure that this is not the case for most of our young people but for those
it affects, then the review process is being revised and changed to be adaptable to needs of young
people to engage.
Speak to your teacher if you need further information about what this might mean for you. It is really
vital that you take part in the process. Tell the people working with you on the assessment what it is
you want to do as an adult, what challenges do you need to overcome and who and what might help
you become independent and find employment.

Who will need a transition assessment?







Young people with Special Educational Needs and Disabilities (SEND) with an Education
Health and Care (ECH) Plan in place.
Young people leaving care or secure estate.
People who do not have an EHC Plan who may have needs in adulthood e.g. those young
people with degenerative conditions or young people receiving Children and Adolescent
Mental Health services (CAMHS).
Young carers as they approach adulthood, including any impact of the caring role on other
members of the family.
Adult carers as the young person reaches adulthood to ensure that their needs are met and
taking into account any support that may be required as a result of changes e.g. leaving
school.

When and how will the assessment take place?

A transition assessment will be carried out when it is of ‘significant benefit’ to yourself or your
carer, this means the timing of the assessment should be at a point at which the needs for care and
support can be reasonably predicted.

Living Independently
There are various types of properties in which you may be able to live more independently as you
become a young adult. You may, if your needs are of the highest level, move to a residential home.
You may wish to share a house with others and sometimes this might include a support worker as
within supported housing accommodation. You may want to live in a flat, stay at home or with your
carers for a while or you may be in a position where you are able to move into a rented or indeed
your own home.
Support can be provided to you and your carers for each of these kinds of properties.
Personal Budgets are one way of helping to pay for the support that you might need to live more
independently. You can talk to people like your parents or carers, your teacher or social worker who
can help you find out more.
As you start to explore services for your future, you might find that you need some help such as an
advocate.

What is Advocacy?
Advocacy is a process of supporting and enabling people to express their views and concerns;
access information and services and defend and promote their rights and responsibilities.
Young adults with significant challenges to their learning be it through personal circumstance,
special educational needs and or disabilities are all very different, one from another. Their
needs for support are different and may change during their lifetime. A variety of advocacy
themes have developed to recognise these differences which mainly fall into four discreet areas.
Statutory Advocacy: Government policy, strategy and guidance says that people should be
enabled to be active citizens and have a say about how services work where they live, particularly
those that impact on their lives and education. It also recognises that some young people and
young adults may need some support to make this happen. Organisations such as Asist or NYAS
may be brought in to provide you with an advocate.
Self-Advocacy : Young people and young adults will often come together to speak up for
themselves and among others, Stoke Voices provide support and engagement opportunities
once you reach 18. This is the best kind of advocacy, where people feel able and willing to do so,
and should also be worked towards.
Peer Advocacy: This happens, for example, between young people who may live together in a
small group home, those who attend special schools, those experiencing mental ill health or
those with a learning disability. It sometimes means that people who have experienced the same
things feel that they have a better understanding and can be more supportive of another young
person.
Citizen Advocacy: We often build up long term relationships with people and start speaking up
for them. Sometimes as a friend and sometimes as a volunteer. Citizen Advocacy is a
partnership between two people.
What should be noted, however, is sometimes adults, be they parents, carers, services or friends, feel
they are advocating for you but what they may actually doing is putting their view of what we think
you might need. Not necessarily what you have said or indicated that you want or need. In that

instance it should be declared as a personal view and not your view. If someone is speaking for you,
it is a good idea to let them know this.

Transport
Many young people identified challenges with transport, together with a number of ways to make
things easier for them Education, Health, Care, and leisure service appointments may involve travel,
which, for some is not easy. Young people felt that:
“My parents take me to college, perhaps we could take someone else who lives close to me
and has difficulty in getting there.”
“I would go on the bus if I had someone to go with. It is scary on my own.”
“It is not too far, but mum is worried I might get lost. If someone else was going the same
way I could walk with them most of the time.”
“Buses in Stoke are ****. They keep changing the times and I can’t get home after I go to
the pictures with friends”
“We need to learn about how to use money to pay bills, but also to get to places.”
For some young people with SEND, there is a possibility that they can access funding to help them to
get to and from their place of learning. For some this might involve a bus pass, and for others there
may have to be some discussion and assessment for a personal travel budget.

What is a Personal Travel Budget (PTB)?
A PTB is a sum of money paid to your parents or carers if you have special educational needs and/or a
disability and you qualify for free school transport. The council will, for example, offer a PTB as an
alternative to a taxi or minibus if the PTB works out to be more cost effective.
Parents, carers or guardians, can make arrangements which suit your needs while you are in school.
If you are 19-25 and entitled to a PTB, it will be paid directly to yourselves.
The Council has a statutory duty to provide suitable travel arrangements for eligible children and
young people when travel is not otherwise available. This statutory duty applies to eligible children
of statutory school age, normally meaning age 5 to 16, but may be extended to 25 under special
circumstances.
Eligible young people are those who meet any one or more of the following criteria:
1. Unable to travel any distance to school, even if accompanied, because of their SEN or
disability
2. Live outside the statutory walking distance from home to school. Statutory walking distance
is 2 miles for children aged 5 – 7 and 3 miles for children aged 8 – 16. Mileage is calculated
using a safe walking route.
3. Live within walking distance but, having regard to the nature of the route, cannot reasonably
be expected to walk to school

4. Their parents are receiving the maximum Working Tax Credit or are eligible for or claiming
free school meals (based upon income). Mileage will be reduced to a minimum of 2 miles.
Travel arrangements provided under this duty must be provided free of charge and applies to those
who attend their nearest appropriate school.

How can I use a PTB?
You could use a PTB to:
 buy a travel pass for public transport for you and your parent/carer/guardian/buddy;
 pay a carer to walk or cycle to school with you;
 Be driven to school or college by your parent/carer/guardian or someone chosen by yourself
and your carers;
 arrange shared travel, such as car or taxi sharing with another family;
 overcome other barriers that may prevent you getting to school. For example your parents
may need to get to work before your transport arrives, or,
 pay a travel buddy to help you to use public transport.

How long will I get a PTB for?
You will get a PTB for the time that you are in the school or college given in the application. The PTB
agreement is renewed each year. We will only withdraw it if:
 you move home and you no longer qualify
 the travel arrangements made for you are unsafe
 you leaves the school or college
 your school/college attendance is low

How can I get a PTB?
If you qualify for free school transport, the school will send a referral to the relevant person in the local
authority. The SEN travel team would then contact your parent, carer or guardian (if you are under 18) to
discuss your transport needs. If a PTB is agreed, your carer/parent/guardian will be sent an agreement to
sign. Each year you will have a review. If you still qualify, your agreement will get renewed.
For further information ask to see a copy of Home to School Travel Assistance Policy.

‘ Will there be someone in the work place who
can explain policies and other important stuff in
a way that we all can understand?’

Getting Into Work
Young people from BlackFriars, Watermill and other individuals who took part in the discussions about
getting into work after they finish at college, they identified that the most important
education/discussions they would need to help them prepare to be adults and enter the world of work
would be to ensure that when they moved on to employment they would be Supported, Welcomed,
Safe and Happy.

This would be achieved by :


Having Confidence



Being Resilient “This will help us keep safe.“



Managing Bullying



Taking on Money Skills – “Should be called budgeting for life.” “Should include when to pay
bills.”



LGBTQ – “what about perceptions in the workforce?”



Transition Meetings / Taster Sessions.





o

“Very positive if we could meet up with old friends when we go there”

o

“Been there – done that!”

o

“Taster sessions would be awesome. Then we can choose when we know what the
work would be.”

o

“Apprenticeships and supported internships? Aren’t those the same thing?”

o

“Apprenticeships are great my friend loves his. I want to work for a big company so I
can lean stuff about how things work.”

Friendships
o

“Friends are important.’ ‘One of the best benefits you can ever have when you "
autism.”

o

“Mine are great to escort me places but I don’t let them speak for me!”

Travel Training is currently a large city wide programme
o

” It was excellent. I get to help others go on buses and trains.”

o

“We don’t get to do that in mainstream schools” (Mainstream schools do engage
with the Travel Training programme, but not all young people eligible in those
schools seem to be aware of this.)

Young people, when discussing their potential for employment in the future, identified that every
company should:

Sometimes
‘stuff’ just
comes out of
our mouths



Allocate a mentor, supportive colleague, or member or staff to support employees with
SEND. “Someone to go to if there is a problem.”



“Understand that we are email/social media generation – not our parents”.



Realise that those colleagues we work with
o

“May not be ASD savvy or understand why we speak in black and white,
maybe we can’t look them in the face.”

o

“May talk and joke about us behind our back when we think they like us.”

o

“Sometimes they and we may say something without thinking and it could be
taken as an insult or discrimination.”



Sometimes friends have languages/communication methods all their own for example
Makaton-sign, BSL, Picture Boards etc. not mention the ‘130 languages spoken in Stokeon-Trent schools’(Figure source: Social Mobility in Stoke-on-Trent 2017-2020)

You want to work?
If you have left school, it is a good idea to speak to your parent, carer, social worker, the Job Centre
(Careers Service) or SENDIASS about applying for work.
Many young people work part time, and if you are over the age of 13 you might wish to do so too.
You, your parents/carers, employers and the Local Authority should work together to ensure that
you are safe when you work.
No child under the age of 13 may be employed

Prohibited Employment
If you are still at school and have not finished year 11, you must not be employed in:


A cinema, theatre, discotheque, dancehall or night club except in a performance licensed by
the LA. (For example, if you are preparing the sound systems for a performance at one of the
theatres for children and young people)



The delivery of fuel oils.



A commercial kitchen or a bar or licensed premises.



The collection or sorting of refuse.



Any work more than three metres above ground level.



Any job involving harmful exposure to physical, biological or chemical agents.



Dealing with bets in a licensed betting office, street trading, the collection of money or selling
/ canvassing door to door or telephone sales.



Work involving exposure to adult material.



Slaughterhouses or butchery operators.



As an attendant in a fairground or amusement arcade.



The personal care of residents in any residential care home or nursing home.



Milk deliveries.

The employer must complete an application form for a licence so you can work for them, which is
available from Child Licensing within one week of the you starting to work. The form must be signed
by both employer and parents or carers and will have to include a registration certificate from your
school highlighting your attendance for the last 12 months. These rules are intended to protect you
from exploitation and to ensure that your education does not suffer.
There is no minimum wage for children. You and your parents/carers should decide if the rate of pay
seems fair. You are entitled to a one-hour break after each four hours of work.

School leaving age
All children in year 11 reach school leaving age on the same date, no matter when their 16th birthday
falls. This is the last Friday in June. The arrival of a National Insurance Number does not mean you
can work full time. Any full-time job you take on before that leaving date would be an offence by the
employer.

Many young people choose to stay on at school or college after year 11. From that time on, no
employment licence is required.

Health and Safety
The employer is responsible for the health, safety
and welfare of all employees.
The employer must have carried out a risk
assessment and tell the parents/carers about any
measures they have taken. If you need protective
clothing, this must be provided by the employer. If
you are not registered for employment, you may
not be covered by insurance.

For more information
Contact :
Child Licensing on 01782 236398 or the

Action your parents or carers
should take
Ensure the job is safe and the
employer is reputable.
Ensure the employer applies for a
licence and obtains their signature.
Check the employer has carried out a
risk assessment and informed them
of any control measures they have
taken.
If they want to employ you
themselves, they should ensure that
they obtain the required licence.

Education Welfare Team on 01782 235355.

Make sure you have a licence to work
until you are old enough to leave
school.

email Child.Licensing@stoke.gov.uk or visit
stoke.gov.uk

Ensure your regular attendance at
school.

The most important thing is for you to know who
to speak to, and bounce ideas off, as you make
decisions about your future. Mostly it will be your family or your teacher. But sometimes, you might
want to discuss things with someone who you feel understands you most of all. You should be able
to ensure that the person you choose to trust with your hopes, wishes and dreams of the future
other than your family, can come with you to reviews and appointments about your future.
When you are an adult in Stoke-on-Trent, everyone who has worked with you as a child wants you to
feel welcomed, safe and happy.

Appendix 2
What is a Transition Assessment?
From April 2015 Councils have a duty to undertake a transition assessment where the “young person
or carer” is likely to have needs for care and support when they move to the adult care and support
system when the young adult turns 18.
This assessment will take into account the wellbeing of the young person and/or carer so that
assessment and support planning is based around what that person needs and the outcomes that
matter to them.
Even if someone’s needs are not eligible for support, the council has a duty to provide information,
advice and guidance. In particular, they must demonstrate how those needs can be met and how
they can be delayed or prevented from getting worse.
Speak to your teacher if you need further information about what this might mean for you. It is really
vital that you take part in the process. Tell the people working with you on the assessment what it is
you want to do as an adult, what challenges do you need to overcome and who and what might help
you become independent and find employment.

Who will need a transition assessment?







Young people with Special Educational Needs and Disabilities (SEND) with an Education
Health and Care (ECH) Plan in place.
Young people leaving care or secure estate.
People who do not have an EHC Plan who may have needs in adulthood e.g. those young
people with degenerative conditions or young people receiving Children and Adolescent
Mental Health services (CAMHS).
Young carers as they approach adulthood, including any impact of the caring role on other
members of the family.
Adult carers as the young person reaches adulthood to ensure that their needs are met and
taking into account any support that may be required as a result of changes e.g. leaving
school.

When and how will the assessment take place?
A transition assessment will be carried out when it is of ‘significant benefit’ to the young person or
carer, this means the timing of the assessment should be at a point at which the needs for care and
support can be reasonably predicted.

APPENDIX 3
How to Support People Who May Be on the ASD Pathway.
People who are on the ASD pathway are individuals, not conditions and feel it very deeply when their
views are not taken into account. This is usually due to lack of understanding of Autism which is a
varied and complex condition. The term ‘autistic’ is often used to signify children, young people, young
adults, parents and carers too, who have a diagnosis of autism. This includes autism, Asperger’s
Syndrome and atypical autism.
It is well recognised that there are a number of terms that have been used for this cohort of people
including ‘autism spectrum condition (ASC) and autism spectrum disorder (ASD) the latter being the
term most used in Stoke-on-Trent.
Autism is a term used to describe a neurological difference in brain development that has a marked
effect on how a person develops. It is a lifelong spectrum condition which means that, while all those
individuals with autism share certain challenges and difficulties, their condition will affect them in
different ways and to different degrees.
It has been recently announced that a number of people, particularly women and girls, may have
autism and may not have been diagnosed. Communication is a significant issue when communicating
with people, adults and children, with Autism so this checklist, identified on a poster in the Stoke-onTrent Fostering Service offices, may assist you:


Explain at every stage what you are about to do, what will happen next and why.



Give the person enough time to understand the information you are sharing and wait a few
seconds for a response if it is not given immediately.



Questions should be clear and direct using language that is easy to understand and picture
where necessary. Do not rely on the person to pick up on the meaning of your questions or body
language.



People with autism might take what you say literally so avoid words with a double meaning and
humour that could be misunderstood.



Maintain a routine – familiarity is often important to some people with autism.



Social difficulties may include lack of eye contact and unusual body language, talking at
inappropriate moments or about inappropriate topics.



Repetitive behaviours might be a coping mechanism and therefore should be expected.



The environment is important – some people with autism are particularly sensitive to light,
movement, sounds, smell and touch. Try to keep the immediate environment as calm as
possible to help alleviate any anxiety.



Always consider the person’s behaviour in terms of his or her autism, even if it becomes
challenging.



As the person and/or parent, carer, guardian or advocate what support they might need.

AUTISM SPECTRUM DISORDERS:
10 TIPS TO SUPPORT ME
Based on MD Joaquin Fuentes ten statements developed in 2014
1. I am not “autistic.” I am first, foremost, and always a person, and I have autism. Do not confuse
me with my condition I deserve to be respected.
2. I am an individual. Having autism does not make me the same as other people with autism.
3. I deserve services and support, just like all young adults.
4. I belong in the health care system, just like all children. Sometimes I may have difficulties
understanding what needs to be done. You can help by by using, for example, easy-to-read materials,
pictograms, technologic means, or provide a mentor to ensure that I understand. .
5. I belong with others. Do not separate me from them because you want to treat me, educate me,
or care for me in a different way. I have something to teach other colleagues and something to
learn from them.
6. Plan with me for my future work or education and my transitions. I am the one who should
decide, and when my ability to do so is limited, my family and friends or my advocate will speak for
me.
7. I deserve the right to evidence-based services. These may not be convenient or easy, but when I
get them, I do better.. Count on me for research ventures; get me involved, with all my rights
protected. I also want to help others.
8. I belong in society. Engage me in l training and the workplace. I want to contribute. The services
I need during my adult life should be guided by my aspirations, support needs and my opinion.
9. I have human rights, and I face discrimination for many reasons. Some people with autism may
live in poverty with no community support system. Some of us are immigrants or minorities, including
sexual minorities. Keep a gender perspective. Girls and women with autism are often at greater risk
of violence, injury, or abuse.
10. I belong in the world. I have a role to play. I would like to be involved in policy making, its
operational plans and development, and its evaluation. You need my help to know what should be
done. Empower me. Remember my motto: nothing about me, without me
Further information is available from the Local Offer website or from Autism Speaks

Appendix 4

ADVOCACY EXPLAINED

What is Advocacy?
Advocacy is a process of supporting and enabling people to express their views and concerns; access
information and services and defend and promote their rights and responsibilities.
Young adults with significant challenges to their learning be it through personal circumstance,
special educational needs and or disabilities are all very different, one from another. Their needs
for support are different and may change during their lifetime. A variety of advocacy themes
have developed to recognise these differences which mainly fall into four discreet areas.
Statutory Advocacy: Government policy, strategy and guidance are very clear that people should be
enabled to be active citizens and have a say about how services work where they live, particularly
those that impact on their lives and education. It also recognises that some adults, children, young
people and young adults may need some support to make this happen.
Self-Advocacy : Children, young people and young adults will often come together to speak up for
themselves although within Stoke-on-Trent Stoke Voices provide support and engagement
opportunities.
This is the best kind of advocacy, where people feel able and willing to do so and should also be
worked towards.
Peer Advocacy: This is when the advocate and the advocacy partner share similar experiences or
environments. This happens, for example, between children who may live together in a small group
home, those who attend special schools, those experiencing mental ill health and those with a
learning disability. It sometimes means that people who have experienced the same things feel that
they have a better understanding and can be more supportive.
Citizen Advocacy: We often build up long term relationships with people and start speaking up for
them. Sometimes as a friend and sometimes as a volunteer.
Citizen Advocacy is a partnership between two people. One is usually called the advocacy partner
and one the citizen advocate.
An advocacy partner is someone at risk of having choices, wishes and decisions ignored or
misunderstood and who needs help in making them known and making sure they are responded to.
A citizen advocate is a person who volunteers to speak up for and supports an advocacy partner and
is not paid to do so, perhaps does not even realise that s/he is advocating. S/he is just speaking up
for someone who needs support.
Key points to note about citizen advocacy:


The citizen advocate is unpaid and independent of service providers and families and is
generally a member of the local community. It may be a ‘Supportive Colleague’ from
your workplace.



The advocacy partnership is one to one and the advocate’s loyalty is to the advocacy partner
alone. Where this is not possible the supportive colleague needs to be supported to find other
options for the young adult.



The advocacy relationship is based on trust and confidentiality



The citizen advocate identifies the partner’s choices and decisions but does not make or
influence them.



The partnership is long term and not time limited. It lasts for as long as both partners want it
to.



An advocacy scheme may be in place and ‘matches’ the advocate and partner.
What should be noted, however, is sometimes we think we are advocating for a young person, a
child or a parent, and what we are actually doing is putting our view of what we think they might
need. Not necessarily what they have said or indicated that they want or need. In that instance it
should be declared as a personal view.

APPENDIX 5

Information for Children and Young People who are eligible
for free school transport through PTBs.
Home to School Travel Assistance through
Personal Travel Budgets (PTB)

What is a Personal Travel Budget (PTB)?
A PTB is a sum of money paid to parents or carers of children and young people with
special educational needs and/or a disability who qualify for free school transport. We
will, for example, offer a PTB as an alternative to a taxi or minibus if the PTB works out
to be more cost effective.
A PTB lets families decide how their child or young person gets to and from school or
college. Parents, carers or guardians, can make arrangements which suit their child’s
needs.
Your parent/carer/guardian will get paid a sum of money each month and this payment
will not impact any other benefits you get.
If you are 19-25 and entitled to a PTB, it will be paid directly to yourselves.

The Council has a statutory duty to provide suitable travel arrangements for eligible
children and young people when travel is not otherwise available.
This statutory duty applies to eligible children of statutory school age, normally
meaning age 5 to 16, but may be extended to 25 under special circumstances.
Eligible children and young people are those who meet any one or more of the
following criteria:
5. Unable to travel any distance to school, even if accompanied, because of
their SEN or disability
6. Live outside the statutory walking distance from home to school. Statutory
walking distance is 2 miles for children aged 5 – 7 and 3 miles for children
aged 8 – 16. Mileage is calculated using a safe walking route.
7. Live within walking distance but, having regard to the nature of the route,
cannot reasonably be expected to walk to school
8. Their parents are receiving the maximum Working Tax Credit or are eligible
for or claiming free school meals (based upon income). Mileage will be
reduced to a minimum of 2 miles.
Travel arrangements provided under this duty must be provided free of charge.
The duty applies to children who attend their nearest appropriate school
Parental means do not play a part in decisions about eligibility for travel assistance,
except as stated in 4 above.

Parents receiving the higher rate of the Mobility Component of Disability Living
Allowance and who are therefore entitled to a car for their child’s use under the
Motability Scheme will be considered under the same eligibility criteria and will
normally be offered travel assistance via a mileage reimbursement in the first
instance.

How can I use a PTB?
You could use a PTB to:
 buy a travel pass for public transport for you and your
parent/carer/guardian/buddy;
 pay a carer to walk or cycle to school with you;
 Be driven to school or college by your parent/carer/guardian or someone
chosen by yourself and your carers;
 arrange shared travel, such as car or taxi sharing with another family;
 overcome other barriers that may prevent you getting to school. For example
your parents may need to get to work before your transport arrives or,
 pay a travel buddy to help you to use public transport

How long will I get a PTB for?
You will get a PTB for the time that you are in the school or college given in the
application. The PTB agreement is renewed each year. We will only withdraw it if:
 you move home and you no longer qualify
 the travel arrangements made for you are unsafe
 you leaves the school or college
 your school/college attendance is low

How can I get a PTB?
If you qualify for free school transport, the school will send a referral to the relevant
person in the local authority. The SEN travel team would then contact your parent,
carer or guardian (if you are under 18) to discuss your transport needs. If a PTB is
agreed, your carer/parent/guardian will be sent an agreement to sign. Each year you
will have a review. If you still qualify, your agreement will get renewed.

For further information ask to see a copy of Home To School Travel Assistance Policy.

Appendix 6 Young People and Work
Many young people work part-time.
This section explains the law and how parents, employers and the Local Authority (LA) can work
together to make sure children and young people are safe when working.
No child under the age of 13 may be employed

Prohibited Employment
No child of any age may by employed in:


A cinema, theatre, discotheque, dancehall or night club except in a performance licensed by
the LA.



The delivery of fuel oils.



A commercial kitchen or a bar or licensed premises.



The collection or sorting of refuse.



Any work more than three metres above ground level.



Any job involving harmful exposure to physical, biological or chemical agents.



Dealing with bets in a licensed betting office, street trading, the collection of money or selling
/ canvassing door to door or telephone sales.



Work involving exposure to adult material.



Slaughterhouses or butchery operators.



As an attendant in a fairground or amusement arcade.



The personal care of residents in any residential care home or nursing home.



Milk deliveries.

To apply for a licence
The employer must complete an application form which is available from Child Licensing within
one week of the child starting to work. The form must be signed by both employer and parents.
Also we will require parents to include a registration certificate from the child’s school
highlighting their attendance for the last 12 months. These rules are intended to protect children
from exploitation and to ensure that their education does not suffer.

Rest Breaks
One hour break after each four hours of work.

Pay
There is no minimum wage for children. Parents and children should decide if the rate of pay
seems fair.

School leaving age
All children in year 11 reach school leaving age on the same date, no matter when their 16th
birthday falls. This is the last Friday in June.
The arrival of a National Insurance Number does not mean a child can work full time. Any full
time job undertaken by a school aged pupil before the leaving date would be an offence by the
employer.
Many young people stay on at school or college after year 11. From that time on, no
employment licence is required.

Health and Safety
The employer is responsible for the health, safety and welfare of all employees.

The employer must have carried out a risk assessment and tell the parents about any measures
they have taken. If the child needs protective clothing, this must be provided by the employer.
A child not registered for employment may not be covered by insurance.

For more information
Contact Child Licensing on 01782 236398 or the Education Welfare Team on 01782 235355. or
email Child.Licensing@stoke.gov.uk or visit stoke.gov.uk

Action parents/carers should
take
Ensure the job is safe and the
employer is reputable.
Ensure the employer applies for a
licence and obtains your signature.
Check the employer has carried out a
risk assessment and informed you of
any control measures they have
taken.
If you want to employ your own
children please ensure you obtain the
required licence.
Make sure your child has a licence to
work until they are old enough to
leave school.
Ensure regular attendance at school.
If you have any questions, contact the
Education Welfare Team or Child
Licensing .

Appendix 7
Supporting a child or adult with hearing impairment to engage.
You may not know immediately that the person you are speaking with, the child in the corner who
will not look up at their name, that the child who holds onto you whenever possible or the parent
looking at you as if you are from outer space has an hearing impairment. It is invisible.
A person may be born with a hearing loss or impairment, but it could also be acquired at any time
during a person’s life due to illness, accident, sudden loss or the sound slowly fades.
It can affect one or both ears, it may be there for life or temporary but there are ways to make
things easier for these individuals within the school or service.
The following tips are good for any child with impaired hearing, with or without a hearing aid.
However a child with no hearing, or significant hearing loss should have additional support with
learning.










A person who has difficulty hearing should not be seated too close to an open window
where there maybe ongoing background noise such as traffic, fans or heavy machinery, the
door which may be used regularly letting noise from the rest of the building into the room.
When speaking to an individual with a hearing impairment, speak clearly, look at the
person and ensure your face is not in shadow.
Do not turn away or cover your mouth when speaking to a person who has an hearing
impairment
Ensure that tools to enable a child to engage from SEND services and that there is a finger
alphabet on the well that can be used by all children, hearing impaired or not, as well as
adults.
Make sure that the person is near to the speaker or teacher where possible.
Use visual clues when seeking views of those who have an hearing impairment. .
Make sure the person knows you are speaking to them and you have their attention.

APPENDIX 8
SUPPORTING A CHILD WITH A VISUAL IMPAIRMENT TO
ENGAGE
There are many children, young people and adults who have some type of visual challenge at some
time in their lives. Perhaps they have challenges with reading small print, or seeing objects clearly
across a room. Most of these challenges are treated easily with corrective lenses or glasses.
RNIB states that visual impairment is a term experts use to describe any kind of vision loss, whether
it's someone who cannot see at all or someone who has partial vision loss. Some people are
completely blind, but many others have what's called legal blindness.
A child or adult that does not have the ability to use her sight to understand the world around her
may need to use other senses such as touch
S/he will need additional help to understand the world around them, which children who are fully
sighted would develop through watching and mimicking the world around them.
Give your child explanations and descriptions and ask her questions!
Don’t assume that your child ‘gets it’ just because they have been shown it. Your child may need
additional information to make sense of what other children learn by watching.
Remember that your child may only be obtaining small pieces of information
A sighted child may learn by looking at ‘the whole picture’ before breaking it down into component
parts. Many children with a visual impairment will experience the world the other way around. He
may have to rely on touch or feeling and so may get only parts of the picture. Provide extra verbal
information and allow your child to feel and explore things in that way
Help your child put it all together
When you go shopping at the mall, you may see a bakery but your child may instead smell it. You
might see the video arcade but your child might hear it. If you explain and help her make sense of all
the simultaneous information she may be receiving, you can help her increase her understanding of
the world.
Provide direct experiences
Children who are visually impaired need to have direct experiences in order to learn what sighted
children learn by looking. For example, your child might not know that blocks can be stacked on top
of each other until you or her older brother show her how to stack them by using hand-under-hand
or hand-over-hand.
Give her time
It may take longer for your child to do everyday tasks than other children who are sighted. Give her
the time she needs to explore and to complete things on her own.

Build on other experiences
If possible, remind your child about a previous experience when telling her about something new.
This can help make new information clearer and can help reinforce it in her mind. For example, "This
dog's coat is straight and smooth—she's a Labrador retriever. Remember the dog with curly fur we
met yesterday? He was a poodle."

Don't fall into the habit of "doing"
Because your child has to process so much information, it may be tempting to do things for her
because it's quicker. It's also tempting for her to let you do things for her. But it's not really helpful
to her in the long run. Let your child do things for herself, and in that way she'll learn to do them—
and will also feel good about herself because she's learned.

Adapted from Family Connect advice to parents.
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APPENDIX 9
Supporting People with Dyslexia.
. What is Dyslexia?









The word 'dyslexia' comes from the Greek and means 'difficulty with words'.
It is a life long, usually genetic, inherited condition and affects around 10% of the
population.
Dyslexia occurs in people of all races, backgrounds and abilities, and varies from person to
person: no two people will have the same set of strengths and weaknesses.
Dyslexia occurs independently of intelligence.
Dyslexia is really about information processing: dyslexic people may have difficulty
processing and remembering information they see and hear. This can affect learning and the
acquisition of literacy skills.
Dyslexia is one of a family of Specific Learning Difficulties. It often co-occurs with related
conditions, such as dyspraxia, dyscalculia and attention deficit disorder.
On the plus side, dyslexic people often have strong visual, creative and problem solving skills
and are prominent among entrepreneurs, inventors, architects, engineers and in the arts
and entertainment world. Many famous and successful people are dyslexic. British Dyslexia
Association

Children and young people and parents have said that it can make them feel ‘different’ and ‘targeted
as stupid in school (Alan 15)’. ‘I can think faster than most of my friends and if I could understand
how the words fit on the paper, I bet I could write a good book.’ (Jamie 11)
‘Sometimes when I am being told what to do, the words I hear get all jumbled up in my mind and I
just can’t take in what is being said to me.’ (quote from the BDA website.)
‘I don’t wear rose tinted glasses just for fun you know.’ Parent

There are many ways to support and advise parents of children who have dyslexia. Advice for
schools can be obtained through the Stoke-on-Trent Local Offer and for parents and carers through
the Dyslexia Association of Staffordshire.
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