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Social Emotional Mental Health Needs – Audit Band Descriptors
For the majority of the children with SEN their social skills are likely to be associated with their general
development and as such represent an immaturity rather than a specific behaviour difficulty. However,
for a small number of children, their social difficulties are far greater than in any other area. In these
instances, judgements should be based on an evaluation of the type and level of support which is
required.
Children and Young people in this band will experience minor/short term difficulties which will be managed
within the classroom setting with Quality First Teaching. Any SEMH difficulties experienced are likely to be
associated with a Learning Difficulty and can be managed through the curriculum, close liaison with home
and Quality First Teaching. For some children there may be a need to offer a planned programme of social
development.
Children and Young people in this band will experience difficulties for which the setting can provide
appropriate support using normally available resources.
Many SEMH difficulties are likely to be associated with a Learning Difficulty and can be managed through
the curriculum, close liaison with home and Quality First Teaching.
For some children there will be a need for a planned programme of social development with liaison and
advice from external services such as counsellor, enhanced teaching/support. This should be formalised
and monitored through an EHA.
The Child or Young Person will experience substantial difficulties despite appropriate intervention. The
Child or Young Person will need a planned programme of social development and/or behaviour
management with liaison and advice from external services such as counsellor, enhanced
teaching/support. This should be formalised and monitored through an EHA.
Explicit teaching and support from staff to develop social and interaction skills with peers and adults

The child will need a planned programme of personal/social development and/or behaviour management
developed in consultation with LA/external services and involving supported interaction with peers and
adults, this may need to be in groups of reduced size for parts of the school day. Teaching and support
from specialist staff to develop social and interaction skills with peers and adults.

The child or young person will need a planned programme of personal/social development and/or
behaviour management requiring reduced group size and specialist adult contact in a totally managed
environment, which may extend beyond the school day. Teaching and support from specialist staff to
develop social and interactional skills with the peers and adults.

Ref: SEN Code of Practice
Social, Emotional and Mental Health difficulties
Children and young people may experience a wide range of social and emotional difficulties which manifest themselves
in many ways. These may include becoming withdrawn or isolated, as well as displaying challenging, disruptive or
disturbing behaviour. These behaviours may reflect underlying mental health difficulties such as anxiety or depression,
self-harming, substance misuse, eating disorders or physical symptoms that are medically unexplained. Other children
and young people may have disorders such as attention deficit disorder, attention deficit hyperactive disorder or
attachment disorder.
Schools and colleges should have clear processes to support children and young people, including how they will manage
the effect of any disruptive behaviour so it does not adversely affect other pupils. The Department for Education
publishes guidance on managing pupils’ mental health and behaviour difficulties in schools.

Quality First Teaching
The Child or Young Person may experience low level / low frequency difficulties with following classroom routines,
complying with adult direction, responding appropriately to social situations, forming and sustaining relationships with
peers, immature social/emotional skills e.g. difficulties with turn-taking, reciprocal attention, sharing resources etc, social
isolation e.g. tends to play alone, low-level anxiety in social situations.
These difficulties are not severe or enduring and can be managed effectively in a setting with a positive and caring ethos
where rules are applied consistently.

SEN Support
The Child or Young Person experiences frequent and persistent difficulties with incidences of non-compliant and
uncooperative behaviour e.g. refusal to work, disrupting the learning of others, self-regulating e.g. frequent emotional or
aggressive outbursts, sexualised language, anxiety, mood swings, unpredictable behaviour, which affect relationships,
significant self-esteem issues affecting relationships and behaviour patterns (‘acting in’ or ‘acting out’) , behaviour
causing a barrier to learning e.g. Child or Young Person disengaging, may destroy own / others’ work, use work
avoidance strategies, concentration very limited, socialising with peers and adults e.g. lack of empathy, victim or
perpetrator of bullying, may show low mood or refuse to communicate for periods of time, risk of isolation or becoming
socially vulnerable.

HNF SEN Support/ Enhanced Mainstream School / EHCP (Mainstream)
The Child or Young Person experiences significant complex, frequent and persistent SEMH needs with an accumulation
of layered needs, which could include mental health, relationships, learning, communication and sensory.
This may include: daily incidences of non-compliant and uncooperative behaviour which are long-lasting and frequent
e.g. refusals to work, defiance, frequently leaving classroom/school site, poor self-regulating e.g. intense emotional or
aggressive / uninhibited outbursts, high levels of anxiety, hyper-vigilance, mood swings, deteriorating/anti-social
relationships, behaviour causing significant barrier to learning e.g. destroying own / others’ work, significant difficulties
socialising with peers and adults e.g. lack of empathy, victim or perpetrator of bullying, at risk of permanent exclusion,
isolation or becoming socially vulnerable
Extreme risk taking behaviours e.g. arson, sexualised behaviour, criminal activity, use of weapons, substance misuse.

EHCP (Specialist Provision)
In addition to the above
The Child or Young Person experiences complex, frequent and persistent SEMH needs. The Child or Young Person’s
behaviour is unpredictable and dangerous, with intense episodes of emotional and/or challenging behaviour, severely
disrupting the learning of self and others.
SEMH needs may be compounded by co-existing difficulties. The Child or Young Person is extremely vulnerable and
there are safeguarding issues to consider due to acute levels of mental health concerns and increased risk-taking
behaviours.
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Monitoring of the Child or Young Person’s response to positive feedback.
Assessment for learning techniques routinely in place.
Consideration to the Child or Young Person’s learning style, including active engagement activities.
Observations by Teacher / class TA / KS Coordinator.
School is proactive in identifying individual needs and monitors that planned actions are followed
through.
Tracking and target setting systems for all pupils

The school can demonstrate an inclusive ethos that supports the learning and wellbeing of all
pupils, the wider curriculum promotes positive examples of diversity
Well planned and stimulating PHSE/Citizenship curriculum, differentiated to needs of cohort/class
Anti-bullying is routinely addressed and pupils are confident in reporting incidents
Provision of planned opportunities to learn and practice social and emotional skills during structured
activities.
Restorative Practice approaches are in place for all.

The teacher is responsible for the learning and progress of the Child or Young Person in the mainstream class
Flexible grouping arrangements
Some differentiation of activities and materials
Differentiated questioning
Use of visual, auditory and kinaesthetic approaches
Awareness that a Child or Young Person may need more time to complete tasks and that equality of access may
mean that they need to do some things differently
Resources and displays that support independence
Routine feedback to pupils.
Transparent system of class/school rewards and sanctions. Rules and expectations consistent across staff.
Use of different teaching styles
Clear routines e.g. for transitions
Consideration to classroom organisation, seating and group dynamics
Nurturing classroom approaches
Offering Child or Young Person opportunities to take on responsibilities e.g. class monitors, prefects

Assessment has been detailed and taken place over time. Targets are agreed and monitored with Child or Young Person
and parents/carers.
TAs are routinely included in planning and/or are provided with lesson plans to ensure their input is effective
Behaviour records updated daily and analysed to consider frequency, duration, triggers/patterns etc. in order to plan
appropriate strategies
Proactive assessments of potentially tricky situations to inform adaptations including educational visits.
Specialist assessments e.g. Educational Psychologist, Primary Mental Health Worker.
Careful planning and review of needs at transition, including effective liaison e.g. starting school, transfer to secondary or
post-16 provision.

Resources
The Child or Young Person’s SEMH needs can be managed in a mainstream class within an inclusive setting, with
differentiation of task and teaching style:
Regularly updated Policies for SEN, Behaviour and Anti-bullying describe the effectiveness of the arrangements
Regularly monitored inclusion policies are implemented consistently and underpin practice
Quality First Teaching in place
Stimulating classroom and playground environments
Access to ‘quiet areas’ in school
The school employs additional adults to support the needs of all pupils e.g. Mid-day Supervisory Assistants, Family
Support Worker, School Counsellor
All staff have received training in managing SEMH needs and understanding how to support pupils effectively
Staff access LA training to keep informed of meeting the needs of Children or Young People
Designated time is allocated to TAs for planning and liaison with teachers
Use of playground buddies, peer mediators, peer mentors
Lunchtime clubs
SEAL materials
‘Social and Emotional Learning through Circle Time’ curriculum (primary)
Inclusion Development Programme (IDP) materials – BESD (available in National Archives)
Staff access support e.g. via solution-focused conversations/supervision
Time to establish liaison with parents/carers in line with school procedures e.g. parent consultation evenings
Staff ‘meet and greet’ their Child or Young Person daily

Teaching and Curriculum
The teacher is responsible for the learning and progress of the Child or Young Person in the mainstream class
Quality First Teaching meets the needs of all pupils.
Flexible grouping arrangements
Some differentiation of activities and materials
Differentiated questioning
Use of visual, auditory and kinaesthetic approaches
Awareness that a Child or Young Person may need more time to complete tasks and that equality of access may mean that
they need to do some things differently
Resources and displays that support independence
Routine feedback to pupils.
Transparent system of class/school rewards and sanctions. Rules and expectations consistent across staff.
Use of different teaching styles
Clear routines e.g. for transitions
Consideration to classroom organisation, seating and group dynamics
Nurturing classroom approaches
Offering Child or Young Person opportunities to take on responsibilities e.g. class monitors, prefects

Records
Records of contact with parent/carer
Solution focussed planning at an early stage of identification
Involvement of Child or Young Person and parent/carer in identification of needs and the subsequent plans.
Investigations into other areas of need to establish appropriate intervention and planning if appropriate
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Quality First Teaching plus:
‘Round Robins’ to relevant staff to gain overview of behaviour to inform planning
Consider need for EHA as appropriate. Outcomes agreed and monitored with Child or Young Person and parents/carers.
Behaviour/attendance/incident records updated daily and analysed to consider frequency, duration, triggers/patterns etc in order to plan
appropriate strategies
Proactive assessments of potentially tricky situations to inform adaptations incl. educational visits.
Specialist assessments e.g. by Behaviour Support professional, Educational Psychologist, Primary Mental Health Worker.
Careful planning and review of needs at transition, including effective liaison
Assessment has been detailed and taken place over time.

Quality First Teaching plus:
Regular/daily small group teaching of social skills e.g. Circle of Friends, self-esteem group. Group work to be
planned and tailored to meet identified need and includes good role models.
TAs are routinely included in planning and/or are provided with lesson plans to ensure their input is effective
Parent and pupil views are actively sought and acted upon.
A Support Plan with SMART outcomes – using the Assess, Plan, Do, Review cycle - updated regularly and
reviewed at least 3 times a year with Child/Young Person and parents.
Learning tasks differentiated by task and outcome to meet individual needs.
Preparation for changes to activities/routines/ staffing
Teaching style adapted to suit Child or Young Person’s learning style e.g. level/pace/amount of teacher talk
reduced, access to practical activities.
Personalised timetable introduced in consultation with the Child or Young Person, parents and staff, this may
include temporary withdrawal from some activities e.g. assemblies, specific non-core lessons.
Alternative curriculum opportunities at KS4 e.g. vocational/college/work placements
Individualised support to implement recommendations from support services.
More formal meetings/ conferences using Solution Focussed Practices, to include parents and child.
Careful consideration to preferred learning style and motivational levers for the Child or Young Person when
Quality First Teaching plus:
differentiating.
Information aboutCareful
Child or
Young Person’s
needs/difficulties
is shared with relevant staff
consideration
to group
dynamics within class

Sharing of advice on successful strategies and set targets e.g. use of visual supports, developing organisational skills.
Classroom Teaching Assistance (TA/volunteer) is targeted towards support for accessing specific tasks/settings,
based on agreed SMART targets
Personalised reward systems covering targeted lessons / activities.
Teaching problem solving skills
Identified daily support to teach social skills and address behavioural targets on PSP.
Use of key-working approaches to ensure the Child or Young Person has a trusted adult to offer
support during vulnerable times.
Personalised reward systems known to all staff in school who have contact with the Child or Young
Person, implemented consistently across the curriculum.
Time-limited intervention programmes with staff who have knowledge and skills to address specific needs

Regular monitoring and evaluation of programmes to measure outcomes.
Review impact of provision with parents 3 times/year

Resources
Quality First Teaching plus:
The Child or Young Person is struggling to cope with aspects of his/her mainstream school, requiring increasing levels
of individual additional support from within school resources:
Access to 1-1 support for re-tracking, mentoring/coaching, motivational approaches, understanding anger etc
Additional individual support for tricky situations and ‘hotspots’, in line with risk assessments.
Personalised timetable providing access to support from a Teaching Assistant / Mentor with experience of working with
Children or Young People with SEMH difficulties.
Formal behaviour monitoring systems to log and analyse incidents daily in order to review and modify strategies
Time to discuss, develop and review individualised reward systems and report cards
Internal exclusion/’time-out’ facilities
Specialist Staff Training (This may include Positive Handling programmes /Team Teach).
Advice from support services e.g. Educational Psychologist (EP), CAMHS, Youth Directions, Counsellor, Youth
Direction

Teaching and Curriculum
Quality First Teaching plus:
Opportunities for small group work based on identified need. Time-limited intervention groups
Time for formal meetings with parents on a regular basis- at least 3 times a year
Support/advice from SENCO/Pastoral Lead
Additional adults routinely used to support flexible groupings
Access to in-school support base (e.g. LSU, Nurture Group) if available.
Access to small group support outside mainstream classes e.g. Social Skills, Circle of Friends
Support for parents/carers through access to targeted parenting programmes (e.g. Stronger Families)
Personalised timetable introduced in consultation with the Child/Young Person, parents and staff. This may include
temporary withdrawal from some activities e.g. assemblies, specific non- core lessons.
Alternative curriculum opportunities at KS4 e.g. vocational/college/work placements

Records
Quality First Teaching plus:
EHA meeting records
Evidence of review meetings with parent’s and Child/Young Person’s views integral to the decision making process with progress towards desired
outcomes and any revision of the support plan.
Costed provision maps with review tab completed.
Reports and evidence of outcomes of implementing recommendations from multi-agency professionals
Risk Assessments (over time)
Re-integration meeting minutes with planned, evaluated impact of planned strategies.
Intervention records relating to other areas of need if appropriate
School Support Plan/Individual Behaviour Plan (IBP) with SMART outcomes reviewed and updated regularly

Evaluation of plans demonstrate that services have been used though the Local Offer and
that recommendations have been followed up and reviewed.
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