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Cognition and Learning Needs – Audit Band Descriptors
A substantial level of learning difficulty would be where the child’s developmental levels or academic attainments were at the
following levels:
• A 7 year old child (generally in Year 2) who is overall working at 1Emerging, i.e. has attainments at or below the 5 year level or
at or below the 2nd Centile.
• An 11 year old child (generally in Year 6) who is overall working at 2Emerging, i.e. has attainments at or below the 6½ year
level or at or below the 2nd Centile.
• A 14 year old child (generally in Year 9) who is overall working at 2Expected, i.e. has attainments at or below the 7½ year level
or at or below the 2nd Centile.

National Curriculum attainments in core subjects are below age levels, and while they do not represent a
significant level of learning difficulty, there will be a need for some differentiation of the curriculum,
changes to schemes of work, materials, tasks and recording.
Focused teaching through the curriculum and some additional help from the teacher and/or another adult.
It is expected that Children or Young People in this Band will experience difficulties for which the school can
provide appropriate support using normally available resources and drawing on the general advice of LA/external
services and other agencies.
There will be a need for some differentiation and adaptation of the curriculum with individually prepared
programmes.
Focused teaching through the curriculum with access to some small group and/or individualised work with class
teacher and support staff.
The majority of Children or Young People will follow age-related programmes of study within the National
Curriculum, but not necessarily at the usual age levels. Children or Young People may need modification of
Targets and special arrangements for SATs. The Child or Young Person is likely to require an individualised
learning programme with an emphasis on direct teaching, practical tasks and frequent opportunities for
repetition. This may require individual help, small group work and modifications to materials/resources, etc.
A predictable and structured routine with regular access to additional adult support.

The Child or Young Person will require intensive teaching approaches such as direct instruction with very
finely graded tasks for language and communication skills, independence training, cognitive
development, thinking skills, problem solving and personal and social relations in a safe, structured
setting.
Whilst the majority of school age children will follow programmes of study within the National Curriculum,
modification of Attainment Targets and disapplication from SATs may be required.
A predictable and structured routine with regular access to additional adult support in the mainstream
classroom or teaching within a reduced group size.
The Child or Young Person will require direct instruction with very finely graded tasks for language and
communication skills, independence training, cognitive development, thinking skills, problem-solving and
personal and social relations in a safe, structured setting.
The curriculum will emphasise stimulation, interpreting, responding to the environment, exercising choice
rather than independence and communication.
For children of school age there will need to be a total modification of the National Curriculum.
A predictable and structured routine with explicit teaching within a reduced group size or by regular small
group withdrawal or by regular access to additional adult support.

Ref: SEN Code of Practice
Support for learning difficulties may be required when children and young people learn at a slower pace than their peers,
even with appropriate differentiation. Learning difficulties cover a wide range of needs, including moderate learning
difficulties (MLD), severe learning difficulties (SLD), where children are likely to need support in all areas of the
curriculum and associated difficulties with mobility and communication, through to profound and multiple learning
difficulties (PMLD), where children are likely to have severe and complex learning difficulties as well as a physical
disability or sensory impairment.
Specific learning difficulties (SpLD), affect one or more specific aspects of learning. This encompasses a range of
conditions such as dyslexia, dyscalculia and DCD/dyspraxia.

Quality First Teaching
The Child or Young Person is working below age related expectations. Progress is limited in most/all areas of learning
and development. Some problems with concept development and logical thought. Just below the average range for
attainment with SS 75-85. Low level difficulties in the acquisition/use of language, literacy, numeracy skills. Difficulties
with pace of curriculum delivery. The Child or young person with specific difficulties learning may be inconsistent or
incomplete. The Child or young person may be showing signs of frustration.

SEN Support
The Child or young person is operating at a level significantly below expected outcomes and there is evidence of an
increasing gap between them and their peers. Progress is at a very slow rate. Additional support is required to ensure
progress and/or access the curriculum. Moderate difficulties with concept development and logical thought which limits
access to the curriculum. Below average range for attainment with SS 65-75. Moderate but persistent difficulties in the
acquisition / use of language / literacy / numeracy skills. There may be co-existence of secondary needs. The Child or
young person may have difficulties with independence and organisation.

HNF SEN Support/ Enhanced Mainstream School / EHCP (Mainstream)
The Child or young person presents with a range of issues and an accumulation of layered needs. The Child or young
person will experience significant, complex, persistent and enduring learning difficulties
These learning difficulties may co-exist with a medical condition and/or physical or sensory difficulties
There may be associated behaviour difficulties including attention difficulties and/or self esteem issues.

EHCP (Specialist Provision)
The Child or young person will experience profound, complex life-long learning difficulties, and will require
specialised provision, with personalised programmes of support delivered by staff with a high level of
expertise
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The school is proactive in identifying individual needs and monitors that appropriate action is taken
Assessment for learning informs planning for suitably differentiated teaching
Routine school and class formative and summative assessments are used to tailor lesson objectives and
teaching styles to needs
Robust whole school moderation systems ensure accuracy of all teacher assessments
Normal school progress monitoring including: Data Analysis; Pupil Progress meetings: Lesson observations
and work scrutiny identify difficulties and inform provision planning.
Differentiated lesson plans are monitored as part of the school improvement process
The views of pupils and parents are valued.
Constructive feedback is given to the child/young person as part of AFL
Standardised assessments have been used to identify specific strengths and areas for development.

The school can demonstrate an inclusive ethos that supports the learning and wellbeing of all pupils
A broad and balanced curriculum is planned for all pupils
Opportunities are provided for small group work based on identified need
The wider curriculum promotes positive examples of diversity.
Well-planned and stimulating PHSE/Citizenship curriculum, differentiated to needs of cohort/class
Anti- bullying is routinely addressed and pupils are confident in reporting incidents.
Pastoral arrangements are embedded in whole school practice
Other school pastoral interventions could include Meeting and Greeting, Circle Time, Peer mentoring, Buddy
systems, Lunch clubs and Peer reading
Other school interventions could include: IT support e.g. Clicker, predictive text, typing tutor; adaptations such
as pencil grips, interactive white board contrasts

The environment stresses positive achievements and the importance of developing self- esteem.
The teacher is responsible for the learning and progress of the child/young person within a mainstream
class.
Guided reading and writing groups are led by the teacher
Quality First Teaching meets the needs of all pupils and includes:
Flexible grouping arrangements.
Some differentiation of activities and materials
Differentiated questioning
Use of visual, auditory and kinesthetic approaches.
Awareness that a child/young person may need more time to complete tasks and that equality of
access may mean that they need to do some things differently.
Resources and displays that support independence.
Routine feedback to pupils
Environmental considerations are made to meet the needs of all pupils e.g. seating position,
personal space and classroom layouts, displays and signage.

Assessment has been detailed and taken place over time. Targets are agreed and monitored with Child or
Young Person and parents/carers.
TAs are routinely included in planning and/or are provided with lesson plans to ensure their input is effective
Diagnostic assessment/monitorings e.g. Educational Psychologist,
Careful planning and review of needs at transition, including effective liaison e.g. change of placement, starting
school, transfer to secondary or post-16 provision.

Resources
An experienced teacher is employed as the accredited/suitably experienced SENCO as defined in the Code
of Practice 2014
Governors ensure that the SENCO is allocated sufficient time to fulfil all statutory & other duties
A regularly updated SEN policy details the effectiveness of the arrangements for SEN in the school.
A regularly monitored, reviewed and updated inclusion policy underpins practice.
A SEND Information Report is on the school website and updated annually, it reflects the needs of the
children in the school/setting
The school/setting employs additional adults to support the needs of all pupils e.g PSA.
All staff including TAs have up to date job descriptions and are included in whole school appraisal systems.
Designated time is allocated to Teaching Assistants for planning and liaison with teachers
All staff have received at least annual training on SEN and understand how to support children with learning
difficulties.
Whole school CPD has included training on how to meet the needs of a Child or Young Person with SpLD
School staff access LA training to keep informed on meeting the needs of Children or Young People.
Staff make use of a wide range of resources to inform their inclusive practice.

Records
Records of contact with parent/carer
Solution focussed planning at an early stage of identification
Involvement of Child/Young person and parent/carer in identification of needs and the subsequent plans.
Investigations into other areas of need to establish appropriate intervention and planning if appropriate
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Quality First Teaching plus:
When deciding whether to make special educational provision, the teacher and SENCO consider all information gathered from within
the school about the pupil’s progress, alongside national data and expectations of progress.
The SENCO undertakes more specialist assessment using tools relevant to area of difficulty e.g. reading assessments; receptive
language; spelling; mathematical concepts.
Parent and pupil views are actively sought and acted upon.
Results are discussed with parents and those involved with the Child or Young Person and used to inform personalised planning and
target setting.
There is a commitment to developing independence with steps planned and agreed.
A careful review of needs is undertaken with parents and professionals in good time to plan for transitions between classes
and to next key stage e.g. starting pre-school, primary, secondary, post 16, adult life.

Quality First Teaching plus:
A Support Plan with SMART outcomes – using the Assess, Plan, Do, Review cycle - updated regularly and reviewed at least
3 times a year with Child/Young Person and parents.
All teachers and support staff who work with the pupil are made aware of their needs, the outcomes sought, the support provided
and any teaching strategies or approaches that are required.
Recommendations from specialists are included in planning for the Child or Young Person.
TAs are routinely included in planning and/or are provided with lesson plans and learning objectives in advance of the lesson to
ensure their input is effective
Time is allocated for planning and feedback between teacher and TAs.
Individual and/or Group termly Education Plans are created with progress against targets routinely reviewed with the Child or
Young Person and with parents/carers, a support plan may be used to collate all views agree outcomes and to plan cohesively.
Appropriate CPD opportunities for the teacher and TAs are planned including specific training, shadowing or visits to other
schools.

Quality First Teaching plus:
Emphasis on increasing differentiation of activities and materials within an inclusive curriculum to individual pupil level
Some adaptation to NC programme of study may be necessary to reflect attainment outside the expected range for the year group
or key stage.
Main provision is by class/subject teacher with advice from SENCO
Pre tutoring is used to enable the pupil to engage with learning in the classroom.

Some withdrawal for short periods with learning planned by the class/subject teacher and/or additional teacher and reinforced within
the classroom.
Additional adults including trained TAs are routinely used to support flexible groupings, differentiation, interventions and some 1:1.
Use of additional adult (e.g MSA/TA) for focused support during unstructured times e.g. lunchtime supervision/ targeted extracurriculum activities, supervision in the playground.
Routine opportunities for over learning and practice of basic skills on a daily basis.
Emphasis on automaticity, skill mastery, and generalisation of skills
Use of visual reminders, timers, resources and rewards to develop independence.
Enhanced opportunities to use technological aids

School provides specific equipment resources, games and appropriate software and access to hardware
Regular monitoring and evaluation of programmes to measure outcomes.
Whole school systems evaluate the impact of interventions and monitor the quality of teaching and learning.

Resources
Quality First Teaching plus:
Routine curriculum resources are made available including: writing frames; word banks; writing mats; practical equipment; visual
cues; cue cards; alphabet cards/strips appropriate to both literacy and numeracy etc.
Increasingly more individualised/personalised resources in order to meet need are made easily available at all times.
School provides specific equipment resources, games and appropriate software and access to hardware
Space is provided for ICT, individual work and storage for any specific equipment
SENCOs provide advice to teachers and TAs and take responsibility for arranging appropriate specialist CPD and quality assuring
the learning experience of the Child or Young Person
Increased levels of personalisation and differentiation according to need.
Therapeutic equipment and aides.

Records
Progress in interventions is recorded and shared with teachers so that learning is transferred and focussed teaching can be planned
to address any difficulties
Dates for review meetings with parents/carers are planned well in advance to include input from other professionals. Progress and
issues are discussed, action agreed and minuted.
Appropriate CPD opportunities for the teacher and TAs are planned including specific training, shadowing or visits to other schools.
Time is allocated for planning and feedback that includes written records and notes.

Evaluation of plans demonstrate that services have been used though the Local Offer and
that recommendations have been followed up and reviewed.
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