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Communication and Interaction Needs – Audit Band Descriptors
Children and Young People with Communication and Interaction Difficulties, including Autism Spectrum Disorders (ASD) can all
be very different. They will have difficulties with some or all of the following:
Understanding and using words, actions and facial expressions; acting and re-acting appropriately in social situations with
children and adults; behaving in a flexible way which means that they may want to follow their own routines rigidly. Any change
to this may cause anxious behaviour.
They may be upset by certain sounds, sights, smells, touch and tastes; have co-ordination difficulties e.g. writing, tying a
shoelace, running and jumping or catching a ball.
A Child or Young Person with social communication difficulties might not have a diagnosis of ASD.

Low level difficulties with listening and attention skills, e.g. distractibility at carpet time, difficulty following adult spoken
language e.g. seeming not to comply with direction but follows routines, watching other children for lead in PE,
responding to social situations e.g. awkwardness at break or lunchtimes, in home corner, reluctance to speak, forming
relationships with peers e.g. problems sharing, turn taking, prefers playing alone, hesitant speaker, more immature
sentence structure and grammar than expected. Likes to follow own interests rather than accept direction.
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vulnerable to bullying or low self esteem. They may have communication needs which significantly impact on their
ability to access the curriculum including: listening & attention skills, following adult language e.g. instructions, social
skills, expressing themselves verbally, grammar, word finding, vocabulary, specific speech sound development, slow
progress in phonic development and reading, reading comprehension including literal understanding of language.
A Child or Young Person may have communication needs which significantly impact on their ability to access the
curriculum that have been assessed as requiring highly specialist teaching and provision which may necessitate
significant changes to the school day. The Child or Young person has significant primary needs which impact on
progress requiring long term involvement of educational and non-educational professionals. Pupil may have a
diagnosis of Autism (or on the assessment route).

A Child or Young Person has difficulties following instructions, classroom routines and in maintaining attention on
task without a high level of adult support and structure- little or no progress within the curriculum, except in specific
areas of strength. They experience significant difficulty responding to adult direction and in social situations, may
show inappropriate interactions with peers/adults, significant difficulties with social use of language, may have
significant speech and language needs, pre verbal or limited use of words. Is very rigid and finds it difficult to change
routines including transitions. May have emerging mental health difficulties, experience a high level of anxiety in
most school situations along with high levels of sensory needs.

A Child or Young Person with needs that are persistent, complex and is making very limited progress. The Child or
Young person experiences significant lifelong learning difficulties for which specialist provision is appropriate. These
may be compounded by other co-existing needs. Needs exceeding above banding descriptors.

Ref: SEN Code of Practice
Children and young people with speech, language and communication needs (SLCN) have difficulty in
communicating with others. This may be because they have difficulty saying what they want to, understanding
what is being said to them or they do not understand or use social rules of communication. The profile for
every child with SLCN is different and their needs may change over time. They may have difficulty with one,
some or all of the different aspects of speech, language or social communication at different times of their
lives.
Children and young people with ASD, including Asperger’s Syndrome and Autism, are likely to have particular
difficulties with social interaction. They may also experience difficulties with language, communication and
imagination, which can impact on how they relate to others.

Quality First Teaching
The Child or young person experiences Speech Language and communication needs which can be managed well in a mainstream
class within an inclusive and positive school setting with appropriate differentiation of tasks and modified teaching style.
This Child or young person may exhibit some of the following characteristics: finds social situations confusing; can be unclear
about appropriate responses and how to form relationships with other Child or young person, likes to follow own interests rather than
accept direction, displays a strong interest in a particular subject. Has a tendency to seek repetitive actions or routines, low level
sensory likes and dislikes.

SEN Support
Child or young person has identified communication needs which are highlighted to all staff with advice on support strategies provided
and monitored by the SENCO/SLT/speech and language therapist.
May include low/medium level persistent difficulties with: Understanding verbal instructions and directions, difficulties with expressing
themselves verbally, grammar, word finding, vocabulary. Specific difficulty with fluency (stammering), speech sound development may
be following an atypical pattern or delayed, voice problems, persistent hoarseness etc.
A Child or young person who finds it difficult at social times, with social/emotional/organisational skills, by changes in routines and
settings, in developing communication and language skills in noisy environments.
Social and communication difficulties may have a wider impact on a Child or young person’s emotional wellbeing. The Child or young
person may be socially isolated and vulnerable to bullying or low self esteem

.

HNF SEN Support/ Enhanced Mainstream School / EHCP (Mainstream)
Child or young person may have communication needs which significantly impact on their ability to access the curriculum that have
been assessed as requiring highly specialist teaching.
Child or young person has persistent difficulties in comprehension and expression of language and possibly some complexity of need
re: social communication. Speech sound development may be following an atypical pattern or delayed.
Pupil may have a diagnosis of Autism (or on the assessment route), requiring some support to access the curriculum. For example, a
child or young person who finds it difficult learning in core curriculum areas, taking part in small groups, with understanding and using
language, with the social use of language, understanding social interactions and friendships, with social understanding (e.g. difficulties
interpreting other people’s behaviour, language and intentions)

EHCP
The child or young person will experience profound, complex life-long learning difficulties, and will require specialised provision, with
personalised programmes of support delivered by staff with a high level of expertise.
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EYFS framework, Stockton STEPS or other EY monitoring
Schools Key Stage 1 to 4 assessments
Monitoring of Child or Young Person’s response to positive feedback.
Assessment for Learning.
Observations by Teacher / class TA /KS Coordinator.
Advice and support from the parents.
Information from the child re their opinions and preferred strategies using person centred approaches.
The school is proactive in identifying individual needs and monitors that action is taken

The school can demonstrate an inclusive ethos that supports the learning and wellbeing of all Children or Young
People.
The wider curriculum/EY promotes positive examples of diversity
A broad and balanced curriculum is planned for all Children and Young People.
SEAL materials and interventions.
Anti-bullying is routinely addressed and pupils are confident in reporting incidents
Opportunities for social interaction between peers and the wider community of the school may need to be engineered
to bolster self-esteem and confidence.
Risk assessment where appropriate.
Health care plan where appropriate.
Provision of planned opportunities to learn and practice social skills during structured activities.
Provision of an inclusive PE curriculum, including arrangements for Sports Day where appropriate.
School trips which are planned well in advance and take into consideration the needs of the Child or Young Person..
Other school pastoral interventions could include Meeting and Greeting, Circle Time, Peer mentoring, Buddy systems,
Lunch clubs.
The teacher is responsible for the learning and progress of the Child or Young Person in the mainstream class
Quality First Teaching/ Early Years experiences meets the needs of all pupils and includes:
Flexible grouping arrangements.
Some differentiation of activities and materials
Differentiated questioning
Use of visual, auditory and kinaesthetic approaches.
Awareness that a Child or Young Person may need more time to complete tasks and that equality of access may mean that they
need to do some things differently.
Resources and displays that support independence.
Routine feedback to pupils
Provision of planned opportunities to learn and practice communication skills during structured activities e.g. snack time choices, role
play, circle time
Environmental considerations are made to meet the needs of all Children or Young People e.g. seating position, personal space and
classroom layouts, displays and signage.
Consideration to Child or Young Person’s learning style/characteristics of learning.
An understanding that the disability may have a wider impact on a child’s social and emotional wellbeing despite the apparent lack of
obvious impairment. The child may also be vulnerable to bullying or have low self-esteem.
A range of alternative equipment may be useful
Use of symbols.
The pace of work may need to be slower.
Clear and positively stated rules and expectations for behaviour are apparent through visual means.
Visual and practical supports e.g. visual timetables and lists.
Awareness that a Child or Young Person may need more time to process language and complete tasks.
Use of teaching strategies that develop the independent learning of the Child or Young Person
Awareness of SALT programmes
Speech link/Language link resources
ICAN/ Teaching Talking
The Communication Trust materials

Assessment/records of observations has been detailed and taken place over time. Targets are agreed and monitored with
Child or Young Person and parents/carers.
TAs are routinely included in planning and/or are provided with lesson plans to ensure their input is effective
Incident records updated daily and analysed to consider frequency, duration, triggers/patterns etc. in order to plan appropriate
strategies
Proactive assessments of potentially tricky situations to inform adaptations including educational visits.
Specialist assessments e.g. Educational Psychologist, Mental Health worker, Counsellor.
Careful planning and review of needs at transition, including effective liaison e.g. starting school, transfer to secondary or post16 provision.

Resources
A regularly updated SEND Information Report and SEN policy detailing the effectiveness of the arrangements for
SEN in the school.
The school employs additional adults to support the needs of all pupils e.g. LSAs, Family Support Worker
All staff including non-teaching posts have up to date job descriptions and are included in whole school appraisal
systems.
Designated time is allocated to Teaching Assistants for planning and liaison with teachers
All staff have received training on SEN and understand how to support with specific SEN needs with opportunity for
training to support general inclusive classroom practice
School staff access training to keep informed on meeting the needs of the child or young person.
Staff make use of a wide range of resources, including those produced within the LA, to inform their inclusive
practice e.g.
SEN Provision Guidance
Autism friendly schools/Autism resource pack (National Autism Society)
Using symbols to support learning & communication
Staff make use of a wide range of resources, including those produced within the LA, to inform their inclusive
practice. E.g. Time To Talk Programme, Black sheep press Nursery Narrative, Talking Tables and other
relevant materials
Other relevant materials (such as visual timetable).
Whole school inclusion policies and practice implemented consistently.
General advice to school from the speech and language therapists
Child or Young Person may access a short term intervention by Speech and Language Therapist (SALT) at
community clinic
Time to liaise with parents/carers, hear feedback from parents if attending clinic
Use of playground buddies, peer mediators, peer mentors.

Records
Records of contact with parent/carer
Intervention records with impact of intervention.
Solution focussed planning at an early stage of identification
Involvement of Child or Young Person and parent/carer in identification of needs and the subsequent plans.
Investigations into other areas of need to establish appropriate intervention and planning if appropriate
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Quality First Teaching plus:
When deciding whether to make special educational provision, the teacher and SENCO consider all information gathered from within
the school about the pupil’s progress, alongside national data and expectations of progress.
Use of a structured observation profile to target differentiation
Proactive assessments of potentially tricky situations to inform adaptations incl. educational visits or school days that do not follow a
typical routine.
Child/young person views are actively sought and acted on prior to the termly review of the SEN Support Plan.
Environmental audit using School Accessibility/Equality Strategy used to inform next steps and any adaptations required.
Regular and careful planning and review of needs is carried out with an emphasis at points of transition. As well as the
child/young person and their family, external professionals should be approached in good time to effectively assist in planning
for a successful transition between year groups and key stages.
SENCO led (Specialist) Assessments have been detailed and have routinely taken place over time. Results are discussed with
child/young person and parents/carers and inform person centred planning.

Quality First Teaching plus:
A SEN Support Plan with SMART targets/outcomes – using the Assess, Plan, Do, Review cycle is in place, updated and
reviewed at least three times a year with the child/young person and parents/carers and a teacher (this could be the SENCO)
All teachers and support staff who work with the pupil are made aware of their needs, the outcomes sought, the support provided
and any teaching strategies or approaches that are required.
Recommendations from specialists’ assessment, together with available assessment data and analysis are all included in and
inform the planning for the child/young person.
Time is allocated for planning and feedback between the teacher and TA.
Regular access is provided for the teaching of social skills; this work is tailored to the individual’s needs.
Preparation for changes to activities/routines/staffing is routine and flexible.
Teaching styles are adapted to maximise the child/young person/s maximum engagement e.g. Level/pace/teacher talk.
Alternative curriculum opportunities at KS4 are available if necessary e.g. Vocational/college/work placements.
All teachers and support staff have had autism awareness training to enable them to inform effective planning.

Quality First Teaching plus:
Information about the child/young person’s needs is shared with relevant staff (including recommendations from outside agencies).
Sharing of advice on successful strategies and set targets eg. Use of visual/auditory supports.
TA assistance is targeted towards achieving the SMART targets and outcomes contained in the SEN Support Plan (the outcomes are shared
routinely with the Ch/YP.
Emphasis on increasing differentiation of activities and materials within an inclusive curriculum to individual pupil level.
A personalised reward system is established covering targeted lessons/activities.
Problem solving skills are a routine part of the school day aiming for independence at every opportunity.
Identified daily support to teach social skills and address any communication or interaction targets.
Use of key-working approaches to ensure the child/young person has a trusted adult to offer support at times of heightened emotion.
Time-limited intervention programmes with staff who have knowledge and skills to address specific communication and interaction needs.
Careful management of group dynamics to ensure the child/young person accesses the maximum amount of quality first teaching.
Manage access arrangements for internal and external examinations and assessments.
Opportunities are built into the school day to develop communication and interaction needs.
Visual timetables are used with increasing frequency.
Programmes designed by specialists such as SALT are implemented.
Peer awareness training is regularly implemented.
Regular small group teaching of social skills
Personalised timetable introduced in negotiation with pupil parent/carer and staff
Individual support for pre and post teaching

Quality First Teaching plus:
Regular monitoring and evaluation of programmes to measure outcomes that coincide with the termly SEN Support Plan
reviews.
Whole school systems evaluate the impact of interventions and monitor the quality of teaching and learning.
School provides specific equipment resources including access to appropriate soft and hardware.
Schools assist specialists in evaluating intervention programmes.

Resources
Quality First Teaching plus:
Routine curriculum resources are made available to support communication and interaction needs.
Topic specific additional resources are routinely provided.
Increasingly more individualised/personalised/differentiated resources are supplied in order to meet need and these are
easily available at all times.
SENCOs provide advice to teachers and TAs and take responsibility for arranging appropriate specialist CPD and
quality assuring the learning experience of the child/young person.
Time to discuss, review and develop individual support within school.
Advice from support services e.g. SALT, Education Psychologists, CAMHS, Counsellor etc…
Results of environmental audit impact SEN Support Plan.
Sensory regulation equipment is used to address any sensory programmes e.g. weighted blanket, ear defenders
Consultation on a regular basis (at least termly) with specialist services e.g. TAF.
Regular multiagency meetings.

Records
SEN information report reflects increasing expertise of staff and complexity of available interventions.
Evidence that the SEN Support Plan has been reviewed at least termly throughout the school year and that the
child/young person’s views and those of the parent/carer have influenced the plan.
Costed Provision Maps with review tabs completed, showing use of school’s SEN budget.
Staff CPD shows specific training to meet the needs of children with communication and interaction difficulties.

Evaluation of plans demonstrate that services have been used though the Local Offer and
that recommendations have been followed up and reviewed.
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